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Abstract 

This study was conducted to identify the characteristics of learners in early 
childhood education that may influence the re-engineering of the early 
childhood education curriculum for self productivity. It has been shown that 
the pre-scholar has some characteristics that are peculiar to him. These 
include ability to move about independently, short attention span, 
communication skills, curiosity, language and ability to socialize and make 
friends with others. To meet these needs the early childhood education 
curriculum should be full of activities and experiences that would make the 
child active. This is done through play, songs, rhymes and rhythms. Materials 
should also be made available to help the child mould or make various 
objects. Recommendations were made that nursery school proprietors should 
provide adequate space and materials as well as employ qualified teachers to 
help the pupils learn effectively and become self productive.  

 
Education has been acknowledged as an important agent for national 

development (NPE, 2004; Ezenwafor, 2007). The vast amount of money spent by 
Nigerian governments since independence, on education underscores the realization of 
the important role of education for national development. For learners to reap the 
benefits of education there has to be early educational intervention in their lives. This 
happens through early childhood education. 
 
 Early childhood education provides a child a head start in learning. According 
to Mckinnon, 2008 headstart refers to the earliest time a child can be placed in an 
educational setting which constitutes a stimulating environment. Nursery school 
education in Nigeria was started to help working mothers have a place to safety keep 
their children while are at work. These children had to be educated while waiting for 
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their mothers (Obinaju, 1996). Today, early childhood education is provided both in 
private schools as well as in some public primary schools. 
 
 A curriculum has been outlined for teaching these young children. Nduanya 
(2000) defines curriculum as a school plan for all the learning experiences the learner is 
expected to engage in under the guidance of the school. Wheeler (1967) in Nwaha and 
Asua (2007) has defined curriculum as the planned experience offered to the learner 
under the guidance of the school. 
 
 The existing economic situation in Nigeria where there is increasing 
unemployment among school leavers requires that each product of the educational 
system be helped to become self reliant and self productive. This has to do with 
entrepreneurship education. This should not be provided for only secondary and tertiary 
levels of education as is the case now but should start from the pre-primary stage. 
Unfortunately this has not been provided for in the curriculum of early childhood 
education. There is therefore the need for the curriculum of early childhood education 
to be looked at again, and re-engineered in order to inculcate in the children the 
capacity to become self productive.  
 
Characteristics of Pre-Child School 
 For the pre school child to benefit from the curriculum experiences, his 
characteristics have to be borne in mind. Eze (2005) asserted that the child on his own 
possesses certain characteristics very peculiar to him. Two different children might not 
behave the same way. Fink (2002) explained that the pre-school child (3-5 years) has 
certain characteristics which include the following: 
(1) Physical development and ability to move about independently. The child has 

the ability to move on his own from place to place to explore the environment.  
(2) He has a short attention span and can show interest to a particular thing for a 

short time 
(3) The child is very exploratory and active  
(4) There is effective communication by the child and he has ability to make verbal 

expression of his needs and desires. He can tell people around him what he 
needs. This he does by the facility of language which enhances his 
communication with others in his group.  

(5) He has the ability to socialize with his peers and form associations. 
(6) He has ability to express his feelings including such emotions as those of fear, 

joy, anger and anxiety. 
(7) The child has great ability to play frequently and enjoying the use of large open 

spaces.  
  

The pre-school child has a different learning style from that of other children. 
While the older children can sit at one place to learn, the pre-school child learns through 
play activities, songs, rhymes and rhythm (Frost 2002). Fromberg and Gullo (2002) 
asserted that the use of play enhances language development, social competence, 
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creativity, imagination and thinking skills. Play is the child’s vehicle for the 
development of imagination and intelligence, language, social skills, as well as 
perceptual motor abilities in infants and young children. 

 
Making the Curriculum Relevant to the Pre-Scholar Self Productivity 
 A curriculum planner has to consider the rate at which young children respond 
to learning (Nduanya 2006). Young children can only respond to learning when 
presented in small bits. No matter the amount of motivation applied he may not go 
beyond the amount he can learn for his age. 
 
 The child is very curious. It is this curiosity that makes him to explore his 
environment to find out more about it (Fink, 2002). It becomes necessary that 
curriculum designers for pre-school children must include songs and plays as the 
strategies through which the learning experiences selected are taught. Furthermore, 
Mckinnon (2008) has explained that from this tender age the pre-school child should be 
provided with materials such as plasticine, plastic blocks and rubber to help him 
construct models he prefers. He can be asked to build a house, make a car or plane 
using the materials given. These early practices help the child to become creative and 
develop problem solving abilities.  
 
 Nduanya (2006) also explains that motor learning should be included in the 
learning experiences of the young child. This involves the use of any or all bodily motor 
functions. It refers to all activities involved in the manipulation of physical objects. The 
curriculum has to be re-engineered to include various activities that can help the young 
children manipulate objects and construct things. 
  

Creativity is an attribute in a learner that should be cultivated and nurtured from 
a young age (Rogers, 2007). It is the ability to do things in other ways than what others 
have been doing before. It is the creative ability that gives rise to discoveries and 
innovations. The curriculum of the early childhood institutions seem to only favour the 
intelligent learners as they learn the multiplication tables, read passages after the 
teachers, among others. These children have to be given opportunities to solve some 
problems through imagination and creative thinking. 

As explained by Christie and Wardle (2002), the curriculum of early childhood 
educational programmes should take after the Dewey Laboratory School. This school 
was based on the satisfaction of four major human impulses.  

 
(i) The social impulse is the child’s desire to share his experiences with other 

people around him. 
(ii) The constructive impulse is always manifested in play, rhythmic movement, 

make believes, and is shaping of raw materials into objects. 
(iii) The investigative or experimental impulse helps to find out things or to do 

things and see what happens. 
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(iv) The expressive or artistic impulse which identifies with manner of 
communicating ideas and feelings to others.  
 
These four impulses imply that the child should be educated towards having the 

ability in saying, making, finding out and creating. All these imply that the curriculum 
of early childhood education has to be tailored towards the activity of experience 
curriculum. 

 
The activity curriculum which is also known as experience or project 

curriculum is an approach with very flexible ideas and adaptation of curriculum to the 
needs of the children in the natural setting of human growth and development. It is 
designed to relate to the entire life of the child both at home and in school. Taba (in 
Oduanya 2006) asserted that it is an organization around the activities of mankind that 
will not only bring about a needed unification of knowledge but will also permit such a 
curriculum to be of maximum value to pupils day to day life as well as to prepare them 
for participation in a culture and attempt to provide a patterned relationship between the 
content of curriculum and life.  
 
Distinctive Characteristics of Activity or Experience Curriculum  
 There are some characteristics of the activity curriculum that make it relevant to 
the programmes of early childhood education. The first and most important is that the 
interests and purposes of children determine the content and structure of the educational 
programme. The interests and purposes referred to here are not the casual or short term 
interests and purposes that a child may show and soon abandon but lasting interest of 
children which grows into purposive to intended courses of action. Thus what the child 
is taught through such interests becomes a means of satisfying or fulfilling his purposes 
and aspirations (Nduanya 2006). Very often children do not set out purposely to learn, 
rather they do things and acquire learning in the process of doing them. 
 
 A second distinctive characteristic of the activity curriculum is that of 
preparation but not strict planning in advance. The teacher would get prepared for his 
work knowing the nature of pupils but because he would not know the particular 
interest that would surface during instruction and because such interests might differ 
greatly according to the children’s varied backgrounds, he would not plan in depth since 
such deep planning could be neutralized by emergent different interests to which 
instruction should adopt. 
 
 A third distinctive characteristic is that common learning result from the pursuit 
of interest of all children of certain age levels, then common learning would accrue to 
all who receive common instruction through exposure to such common interests and 
activities.  
 The essential characteristics of the activity or experience curriculum include the 
fact that; 
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(i) Problem solving is the dominant method, most activities are involved with what 
to use and how to use them especially in project, challenging the pupils and the 
teacher who are expected to find solutions to every “what” and “how” question 
posed by every stage of projects and experiments. 

(ii)   The individual and group needs of children are met within the programme of 
the activity curriculum 

(iii) Special subjects are arranged to take care of demonstrated special abilities and 
interest 

 
When properly implemented the activity curriculum has the following merits; 
(a) It frees the conventional subjects from disciplinary boundaries and through 

activity explore their interrelatedness and application to real life situation. 
(b) From childhood, it widens the child’s horizon in the direction of practical 

problems of life and their solutions rather than exposure to vertical growth in 
theoretical knowledge emphasized by the subject organization. 

(c) It reconciles school experiences with events and conditions of the physical and 
cultural environments.  

(d) It allows for a large measure of flexibility and through teacher-pupil planning 
makes the child active participant in the structure of a programme that concerns 
him. 

(e) It helps the child to develop attitudes and skills which are most relevant and 
best suited to the natural stages of human development.  

 
Conclusion  
 Generally, children like activities thus the learning experiences to be included 
in the curriculum have to be full of activities that will help the pupils learn while they 
are playing. This calls for greater attention to be paid to the solution of learning 
experiences which do not just suit the yearning of the adults but meet the needs of the 
growing child. This will require a drastic departure from the existing arrangement 
where children are restricted to classrooms without enough space for their movement 
and exploration. Qualified teachers in early childhood education are the ones to be 
entrusted with the implementation of the curriculum.  
 
Recommendations  
1. Adequate materials should be provided for pre-scholars to help them 

manipulate their environments.  
2. A lot of space should be provided for scholars so that they can move about 

freely 
3. Each learning experience should be suitable to the age of the child.  
4. The pupils should be given opportunities to move or draw, cars, lorries, houses 

etc using plasticine and other materials they can safely handle. 
5. Qualified teachers in early childhood education should be employed to teach in 

nursery schools. 
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6. Regular supervision of early childhood educational institution should be carried 
out by the Ministry of Education to ensure effective implementation of the 
approved curriculum. 

7. Proprietors of nursery schools should provide adequate playgrounds for the 
pupils and ensure that such areas are free from dangerous items that can cause 
injuries.  
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